There are various translation problems, not all of which have received much attention. Whereas much research has been conducted on vocabulary equivalence, there is little research to date that addresses the problems of achieving equivalence in grammar. Therefore, this study is motivated by noticing this gap in the literature in addition to the researchers' observation of the severity of the problems Arab students encounter in translating Arabic perfect verbs into English. To expose the kind of grammatical problems Arab English-major undergraduates face when translating Arabic perfect verbs into English, this study uses a translation test designed for this purpose and administered to a sample of 153 students. Results reveal that students tend to overuse the bare perfect form to encode the equivalent tense in question. This is attributed to the fact that Arabic has two verbal conjugations that are not associated with tense distinctions. Students need to know that context is the best guide in determining the appropriate tense. Results also shed light on the impact of students' gender, GPA, and academic-year differences on their performance on the translation test.
INTRODUCTION
Whereas translating may be a matter of theoretical interest for some people, an Arab translator faces the complex task of minimizing the differences between the temporal systems of Arabic and any other language involved in the translation task. This paper is an attempt to elucidate the grammatical errors made by Jordanian English-major undergraduates when translating Arabic perfect verbs into English. According to Baker (1992) , "differences in the grammatical structures of the source and target languages often result in some change in the information content of the message during the process of translation. This change may take the form of adding to the target text information which is not expressed in the source text" (p. 86). This is likely to happen when L2 has a grammatical category that does not exist in L1. Accordingly, due to lack of grammatical equivalence between Arabic and English, this study hypothesizes that Arab learners are likely to overuse the bare perfect form to refer to all events in the past without reference to the relation between events.
This study, which begins with a review of tense and aspect in Arabic, targets those structures in which the perfect occurs as outlined by Buckley (2004) , namely: (a) the bare perfect verb; (b) /qad/+perfect; (c) /kaana/+/qad/ +perfect; and (d)/ (sa-) yakuun/ +/qad/+ perfect. It is worth mentioning that the study does not account for the translation mistakes that arise from not knowing how the tenses are formed. Rather, it examines the Arabic perfect verb forms students use to render temporal relations in English.
1. ya-drusu 3m-study "He studies" 2. sa-ya-drusu fut-3m-study "He will study." 3. kaana ya-drusu be.pas.3ms 3m-study "He was studying. /He used to study." 4. qad ya-drusu probable 3m-study "He might study." 5. Ɂaraada Ɂan yu-saafira Want.3ms to 3 m-travels "He wants to travel. The perfective, in contrast, carries abstract tense features. It is used to encode a past, present or future meaning. These are expressed using a combination of auxiliary verbs and particles (Farghal & Shunnaq, 1998 :77; Wright, 1889: III: 1):
6. laqad ʔ intaqla ʒʋrʒ wa māri ila ∫iqa ʒadi:da already move.3ms George and Mary to apartment new "George and Mary have moved into a new apartment." 7. biʕtuka haða sell.2ms this "I sell thee this." 8. inhazama lamma qutila ahlu abihi flee.3ms when kill.passive.3ms kinsmen.his "He fled after his kinsmen had been killed." Wright (1889) argues that Arab grammarians have gone wrong in dividing the idea of time into the past ‫,)اﻟﻣﺎﺿﻲ(‬ the present ‫,)اﻟﻣﺿﺎرع(‬ and the future ‫.)اﻟﻣﺳﺗﻘﺑل(‬ To elaborate, Wright notes that "A Semitic Perfect or Imperfect has, in and of itself, no reference to the temporal relations of the speaker (thinker or writer) and of other actions which are brought into juxtaposition with it."He goes on to suggest that "It is precisely these relations which determine in what sphere of time (past, present, or future) a Semitic Perfect or Imperfect lies, and by which of our tenses it is to be expressed-whether by our Past, Perfect, Pluperfect, or Future-perfect; by our Present, Imperfect, or future"( p.51).
This lack of equivalence between Arabic and English in their temporal and aspectual systems causes serious problems to the students of translation. The present study is an attempt to explore these areas of difficulty that students face when translating from Arabic into English.
LITERATURE REVIEW
Abundant research demonstrates that tense is a text-oriented category that plays a fundamental role when translating from one language to another. The motivation behind exploring the translation of tense stems from the high frequency of errors students make when casting an essay in English or translating from Arabic into English (Mukattash, 1983; Suleiman 1983; Zughoul, 1983; Nayef, 1989; Khan, 2011; Abdul Haq, 1982 , Ferris & Tagg, 1996 ; Kharma & Hajjaj, 1989; Ghazala, 1995; Smith, 2003; Kechoud, 2010; Farrokh, 2011; Kambal, 1980) . Kechoud (2010) , for example, stresses the fact that tenses in Arabic present a real difficulty for the translator into English. She suggests that teaching these tenses requires understanding both (a) rule presentation and (b) the specific context of use. To overcome the tense-equivalence difficulty, students need to "develop a perception of events, acts and situations in order to overcome the difficulty of tense equivalent" (p. 59).
The dichotomy between Arabic and English tenses is considered one of the translation problems that arise from indeterminacy of meaning. Smith (2003) put the issue succinctly when she wrote:
In the domain of temporality, the morphemes of tense and aspectual viewpoint pattern significantly within a discourse. Shifts of viewpoint and tense are often associated with shifts of direction, and with the distinction between foreground and background. One important reason for this effect is that aspectual viewpoint and tense form closed sub-systems in language. In a closed system, choice of one term implies contrast with the other possibilities. The element of choice and its contrastive significance allows for more than one level of discourse meaning (p. 1).
Farrokh (2011) examined the linguistic errors of 50 Iranian translation trainees. Among the most common mistakes made by students was the incorrect use of tenses. Noticeably, most of the students were not able to appropriately render the sentences in the equivalent tense in question. The argument put forth by Farrokh is that students were unable to render the proper tense because of lack of correspondence between the learner's mother tongue and the target language structures. She suggested that students should be aware of the structural differences between L1 and the target language. Particularly with relevance to Arabic, Kechoud (2010) used a translation test to examine the way 50 English-major students perceive the English present perfect tense. She found that students were unable to produce the appropriate tense equivalents. Mostly, they overused the particle /laqəd / + perfective to render the present perfect tense in Arabic. She assumed that these erroneous uses are the result of lack of exposure to tenses in Arabic. In an attempt to propose a remedy, Kechoud suggests that Arab learners should be taught tenses in Arabic as well as in English. Students need to be aware of the structural differences between the two temporal systems, mainly the present perfect tense.
Kechoud's proposal is supported by Kohn (1986) who assumes that structurally different areas of the two languages involved in the learning process would result in interference. Kohn points out that transfer plays a different role in the learning process compared to the production process. It supports the learner's selection and remodeling of input structures as the learner progresses in the development of interlanguage knowledge in the learning process. However, its role in the production process has to deal with the learner's retrieval of this knowledge as well as in the efforts made to bridge linguistically those knowledge gaps which avoidance cannot side-step.
This seems to contradict with the findings of a study conducted by Matter (2001). Matter's investigation of EFL Arab learners' writings revealed that students tend to avoid the present perfect in English and replace it by the simple past. He proposes that Arab learners' avoidance of the present perfect tense in English is not a reflection of Arabic interference. Rather, students avoid the present perfect tense because they are unable to "establish proper form-meaning/tense-aspect associations" (p.104). This means their errors are intralanguage. In other words, avoidance of the appropriate tense in question is not due to lack of equivalence between the target language structures and the learner's mother tongue.
RESEARCH QUESTIONS
This paper addresses the following questions:
1. To what extent are EFL English-major Jordanian undergraduates capable of expressing Arabic perfect verb tenses in English?
2. What are the most common errors made by students when translating Arabic perfect verbs into English?
3. Is there any significant difference in students' use of perfect forms and their gender, GPA and academic year?
PARTICIPANTS
The subjects of the current study were 153 (38 male and 115 female) native speakers of Arabic representing students in the second (37.9%, n= 58), third (28.1%, n= 43), and fourth (34.0%, n=52) academic years at the Department of English Language and Literature in a major Jordanian university. First-year students were intentionally excluded from this study because they are typically required to take general courses that do not necessarily contribute to their advancement in language per se. The participants were classified according to their GPAs that are based on a 4-point system into three groups: (a) low achievers (35.3%, with a GPA below 2.5); (b) average achievers (47.7% with a GPA of 2.51-3.49); and high achievers (17.0 with a GPA of 3.50 or higher). Participants were recruited from sessions purposefully selected to ensure representing the three academic years. Since the university where the study is conducted adopts a credit-hour system, it was easy to identify the course offerings for each year level where selection was random. There was no compensation for the participants whose responses were elicited anonymously.
INSTRUMENT
In order to assess how students render the different forms of the Arabic perfect verb into English, a translation test was developed by the researchers in light of a review of the extant research and consulting two professors with expertise in teaching translation at the university level. The test consisted of six paragraphs and included 270 words. It included multiple occurrences of each of the forms of the perfect verb. Four structures in which the Arabic perfect form is used were represented in the text by a number of occurrences. These are equivalent to four tenses in English: simple past, past perfect, present perfect and future perfect.
To avoid decontextualized tense occurrence as has been the case in some previous research (e.g., Kechoud 2010), the sentences were intentionally put in the form of an essay on a topic whose translation does not require domain-specific knowledge or specific terminology. To ensure that the text resembles the authentic texts to which students are typically exposed, it was edited by three professors with expertise in teaching Arabic at the university level. The distribution of the various tense occurrences over the text was organized in a way to avoid consecutive occurrence of same-type tense. The total number of tense occurrences participants were required to translate was 35. Among these, 5 called for translation using the past perfect, 6 for present perfect, 4 for future perfect, and 20 for the simple past. Thus, the maximum score a student could obtain was 35, corresponding to the number of correct instances of tense translation. Test reliability was established through administering it to a sample of thirty English-major undergraduates who were later excluded from the study sample. Cronbach's alpha coefficient for the entire instrument was.84.
PROCEDURES AND ANALYSES
The translation test was administered during students' regular class time. Students were informed about the general purpose of the study, the type of information they were required to provide (translating a text), and the importance of their contribution to the study. They were also informed that their participation is voluntary and their answers would be dealt with anonymously. The students who expressed willingness to participate were presented with an informed consent form to sign and a copy of the translation test to translate. The test distribution and collection took place during the same session, and the average time the participants spent on the task was around 45 minutes.
Following data collection, the responses of each student were checked with emphasis not only on the correct responses but also on the wrong English tense students used to render the Arabic perfect verb. One point was credited for each instance of correct tense and a zero for an incorrect one. The data was fed into (SPSS) Software 20 for statistical analyses that was carried out using descriptive (mean and standard deviation) and inferential (t test) statistics.
RESULTS
The first research question was answered using descriptive statistics, mainly mean values and standard deviation. At the outset, it should be noted that students' mean response on the test was 16.40/35.00, SD= 5. Given that the students were presented with 35 tense occurrences, this indicates that the students failed to provide the equivalent verb tense to almost half of the verb tenses on the test.
At the level of each tense, the results (Table 1) indicate that students' highest scores were on those sentences that called for the simple past tense as a correct equivalent (M=.76, SD=.19). On the other hand, the future perfect (M=.07, SD=.13) was the most challenging, if not difficult, for the students to provide the correct equivalent in English. It can also be noticed that the gap in the mean difference between responses associated with the simple past and the next tense (present perfect) is very wide (.56), especially compared to the gap between students' mean responses on other tenses (present perfect- Towards a clearer idea about the distribution of mean responses associated with the variable difficulty of individual verb tenses, the results (Table 2) indicate that the verb tenses that scored highest mean values were associated with sentences that called for using the simple past. On the other hand, it is noticeable that the structural difficulty of the future perfect (which is the appropriate equivalent of Arabic (sa-) yakuun/ +/qad/+ perfect) made it challenging for the entire number of students to provide the appropriate equivalent tense. Since each tense type was represented on the test by at least four occurrences, it is essential to see the frequency of correct and incorrect use by students. As shown in Table 3 , most of the students were not able to render the Arabic perfect verb into the appropriate English equivalent tense. The table explicitly shows that most of the students used the simple past instead of the past perfect, future perfect, and present perfect which clearly indicates that simple past is students' first resort when encountering difficulty in providing the English appropriate equivalent of a perfect tense. In response to the second research question, further analyses were carried out to see the impact of three independent variables on students' performance: gender, GPA and academic year.
The impact of gender was tested using independent sample t test. The results ( The impact of the second independent variable, GPA, on students' use of tenses was tested using One Way Analysis of Variance (ANOVA). Results (Table 5 ) indicate that differences were not limited to students' performance on the entire test, F (2, 150) = 18.73, p=.001 but extended also to each of the four tenses examined. Exploring the impact of academic level on students' use of tenses was carried out using One Way ANOVA. As table 7 shows, the three groups differ statistically in their rendering of the appropriate tense for the entire test as well as for the present perfect and future perfect. However, there were no statistically significant differences among the three student groups' performance associated with the other three tenses (i.e., simple past, past perfect). 
DISCUSSION
This study aimed at examining the way Jordanian English-major undergraduates render the Arabic perfect verb into English. The results of the study revealed that students tend to overuse the simple past tense whenever they translate the Arabic bare perfect form into English. This led, in most of the cases, to a wrong rendering of the equivalent tense in question. Students were not able to use context as a guide in determining the equivalent tense in question. For example, most students ignored particles and adverbials such as /laqǝd/ and /baʕad +ʔan/ as key clues in determining the context in which a certain tense must be used. Given the fact that the participants in this study are all English-majors, the results point clearly to the difficulty that this grammatical element poses for EFL learners.
Three main questions gave direction to the present study with identifying the kind of tenserelated mistakes students make when they translate into English as the major goal. It was found that most of the students appropriately translated the Arabic bare perfect into the English past tense. However, strangely enough, in those cases in which students failed to render the appropriate tense, the simple present was used. The present perfect tense was students' next choice. It is not clear why students would use these two tenses while the context indicated that the events took place in the past. One would expect participants to use past tense to encode events in the past. Since this is not the case, this indicates a serious problem in their ability to render the appropriate tense in question leaving the door open for research-based suggestions and justifications.
The results also revealed that most of the translations of "/laqǝd/+ perfect" which is often rendered into English using the present perfect tense involve overuse of the simple past tense.
This finding goes in line with Mattar's (2001) suggesting that Arabic-speaking subjects tend to systematically replace the present perfect tense with the simple past tense. Mattar concludes that subjects are not able to render the right tense because they are unaware of the tense/aspect associations established in context. The simple present tense comes immediately after the simple past tense in the students' translations of the Arabic construction "/laqǝd/+ perfect" showing clearly students' tendency to ignore tense as context-oriented category.
The third construction in which the Arabic perfect form occurs '/kaana/ 'be.pf' + /qǝd/ +perfect' is equivalent to the English past perfect tense. It is found that students use the simple past tense instead of the past perfect tense. The present perfect tense is also employed by students in the translation of this construction. Moreover, the analysis reveals that some students avoid using the English equivalent tense and replace it with a prepositional phrase. This finding, which answers the third question in the present study, indicates that students tend to employ alternative strategies in their attempt to avoid the appropriate equivalent tense in English. These results are in line with previous research findings on how students translate tense into the target language (Mattar 2001; Kechoud 2010) .
Our results pertinent to the second question addressing the impact of gender, GPA, and academic level differences on students' performance are noteworthy. Female students' outperforming male fellows at the level of both the entire task as well as the simple past tense goes in line with general findings suggesting females as better language learners. For example, Sunderland (1992) reported findings suggesting the abundance of sex differences in language use as well as in communicating meaning. Additionally, it is reported that male students make more errors attributed to transfer in expressing English negation compared to females (AlFaqara, 2010).
More importantly, students' variability in their GPAs was a decisive variable in shaping their results at the level of both the entire test and each individual tense. Given these results, it is not surprising that high achievers, whose mastery of the target language exceeds that of low achievers, perform better on a task like ours. This is especially true since the target task addresses grammatical rules that receive good attention from EFL instructors. As has been found in previous studies (e.g., Asassfeh et al., 2012) , the thrust of EFL learners is highly fulfilled when it comes to form-focused instruction that is associated with focus on grammatical rules, compared to meaning-oriented instruction that emphasizes message communication.
Of no less significance was the impact of students' academic level, where there was a difference in their performance at the level of the entire test as well as at the level of the present perfect and future perfect.
CONCLUSION AND IMPLICATIONS
This paper attempted at assessing and explaining the kind of mistakes students make when translating Arabic perfect verbs into English. Our findings support the line of research demonstrating that Arabic and English have distinct ways of expressing time in the past. As the two languages have no exact equivalences to express temporal and aspectual dimensions, students tend to overuse the past tense when they translate from Arabic into English. This suggests that students' awareness should be increased to make sure they know the difference between Arabic and English in expressing past events. They should be instructed into how to take context clues into consideration when they translate. Furthermore, more research is needed to explore how students view the translation process. In other words, we need to understand what goes inside the learners' minds leading to such productions. Hairston (1982) proposes overtly that the process is far more important than the product; students should know their problems and where to exert more effort.
Our findings point clearly that it is insufficient to teach students translation by only looking at their translation product. Instead, we need to understand the process they follow and its contribution to bringing the translated text to the form that appears in front of our eyes. Particularly with relevance to verb tenses, students have to be trained to focus their attention on the aspectual dimension associated with different tenses. They should also realize that even though a clause can stand by itself, it does not constitute an island from a semantic perspective; it functions in connection with other units to convey a complete idea. This understanding extends to discrete sentences as well.
Mere presentation of lists of tenses with the structure of each is insufficient to enable students to express ideas properly. Basic to this understanding is the emphasis on the association between tense and aspect, which is hardly achievable in absence of contextualized understanding of the ideas expressed particularly when there is more than one proposition linked to each other. A clear example is the past perfect wherein the link between two events is the indicator to which preceded the other, necessitating the use of past perfects. With such sentences, the two clauses divorced of their context would most probably elicit two sentences in the English simple past.
Therefore, Arab EFL learners should be given specialized instruction that focuses on tenseaspect associations. Studies on instruction (Bardovi-Harlig, 2000; Harley, 1989; Klein; Dietrich &Noyau, 1995) emphasize the fact that specialized instruction provides students with input that is otherwise unavailable. Harley (1989) points out that those learners who receive focus-oriented instruction are more successful in acquiring associations in the tense-aspect system than learners who are not subject to such focused input. To build-up such associations, Bouras (1999) proposes that EFL instructors should provide learners with text-based exercises that force the learner ''to look for the function of the verbs within the text rather than relying simply on decontextualized meanings. This has to do with the semantic value of the various tenses"(p.178).
The present study is expected to help teachers of writing and translation classes in realizing the most common errors students make when translating Arabic perfect verbs into English. It points out the importance of emphasizing the structural differences between English and Arabic temporal and aspectual systems. Students' mastery of the temporal system of both their mother language and the target language is expected to help them render the appropriate equivalent tense when translating.
This study is not without limitations among which the number of participants is one. The study is also based on one-shot assessment, which might not be helpful enough to come up with conclusions about students' developmental path of learning tenses. Therefore, future research is invited to include larger samples. Moreover, a longitudinal research approach may achieve more than what our study has revealed.
